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Abstract 

This study investigated skill-based constraints affecting TOEFL ITP performance among university 
EFL learners in Ecuador, South America. Based on the componential models of communicative 
competence, the research examined the predictive effects of reading comprehension constraints (RC), 
grammatical constraints (GC), and listening processing constraints (LC) on TOEFL total scores (TTS). 
A quantitative research design was used with a stratified sample of 300 non-English major 
undergraduates. Data were collected with the use of a structured Likert-scale questionnaire and 
matched with the official TOEFL ITP scores. Reliability analysis indicated excellent internal 
consistency (Cronbach’s α = .940). Pearson correlation and multiple regression analyses were 
conducted with the use of SPSS (Version 26). Results revealed a strong overall model fit (R² = .839, p < 
.001), signifying 83.9% of the variance in TOEFL scores. Listening constraints were one of the strongest 
predictors (β = .644, p < .001), followed by grammatical constraints (β = .238, p < .001), but reading 
constraints did not show a significant independent predictive effect. The findings confirmed the 
multidimensional nature of language proficiency and highlighted listening and grammar as key 
determinants of standardized test performance. The study provided empirical evidence for targeted 
TOEFL preparation strategies and contributes to predictive modeling research in EFL assessment 
contexts. 
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Introduction 

High-stakes English proficiency examinations are extensive benchmarks regarding academic 
admission, international scholarship eligibility, and graduate qualifications in non-native English 
contexts (Shirzadi, 2025). TOEFL is an example of such standardized tests, which evaluate many 
language domains, for instance, reading, writing, listening, and speaking, following strict time and 
format terms (Bakri, 2022). According to Ali (2023), performance in these assessments even reflects not 
just general language knowledge but the familiarity of learners with test formats, strategic processing, 
along with the particular skill competences like vocabulary and reading approaches. This complexity 
can develop various performance challenges among English as a Foreign Language (EFL) learners 
(Zarnis et al., 2023). 

Though English proficiency is highly recognized as a core academic and professional asset in Ecuador, 
research in Ecuadorian EFL contexts has mainly focused on general English learning challenges, 
curriculum implementation, classroom instruction, and specific individual skill difficulties instead of 
predictive modeling of standardized test performance. Research in Ecuador shows that these factors 
impede the development of core English skills like reading, listening, speaking, and grammar, which 
are essential for success in international standardized tests such as TOEFL (Abad et al., 2019). 
However, to date there is no empirical research in the Ecuadorian context that systematically 
examines skill-based constraints as predictors of TOEFL test performance, indicating a significant gap 
in the literature and highlighting the need for predictive quantitative studies in this area (Alkayed et 
al., 2023). 
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This study hence assesses skill-based constraints in TOEFL examinations among university EFL 
learners in Ecuador, South America, where universities with a diverse student population that 
prepares for the international standardized tests as part of graduation or even postgraduate 
requirements. The objectives of the study are to (1) explain the prevalent skill challenges among South 
American university EFL learners, (2) identify variables that significantly predict standardized English 
test outcomes, and (3) share recommendations for mitigating skill-based constraints in TOEFL 
examinations. The key research question of this study is: To what extent do reading, grammatical, and 
listening constraints predict TOEFL ITP total scores among university EFL learners in Ecuador, South 
America? 

Grounding the investigation in the documented analysis of South American EFL performance 
challenges and using robust quantitative methods, this study significantly contributes to the new 
empirical evidence on language assessment research (Rawashdeh & Idris, 2025). It also offers 
actionable insights for EFL curriculum design, along with the targeted test preparation interventions 
in the contexts where high-stakes English testing affects the academic trajectories. 

Literature review 

Recent scholarship in language assessment tends to conceptualize performance in high-stakes English 
proficiency examinations as a multidimensional construct affected by linguistic competence, demands 
of cognitive processing, and strategic test behaviour (ShayesteFar, 2020). Research published after 
2020 highlights that standardized tests like TOEFL measure not just discrete language skills but also 
the abilqity of learners to manage time constraints, understand complex input, use grammatical 
knowledge precisely, and regulate affective factors like anxiety (Papi & Khajavy, 2023; Radzuan et al., 
2025). Moreover, difficulties in reading comprehension even stem from limited academic vocabulary 
and poor strategy use, while writing and structure components are linked with syntactic complexity 
plus grammatical control (Papi & Khajavy, 2023). Though much of this literature is descriptive or 
emphasises single test sections instead of modeling the relative contribution of different skill domains 
to the overall test outcomes (Ghorbanpoor et al., 2026). 

Theoretical framework 

This study is grounded in componential models of language proficiency, particularly the framework 
proposed by Canale and Swain (1980) and later expanded by Bachman (1990) (Dibekulu, 2020). These 
models conceptualize language ability as consisting of distinct but interrelated components, including 
grammatical competence, discourse competence, and strategic competence (Congmin, 2023). 

In the context of standardized testing such as TOEFL ITP, performance is assumed to reflect the 
cumulative functioning of discrete linguistic competencies under time constraints (Dibekulu, 2020; 
Congmin, 2023). Reading comprehension tasks require lexical knowledge, inferencing ability, and 
discourse processing (McNamara, 2021, Qusef et al., 2025). Structure and Written Expression tasks rely 
heavily on grammatical competence, including syntactic accuracy and morphological control (Isakova, 
2025). Listening sections demand real-time processing and comprehension of spoken input 
(POLISHCHUK, 2025). Therefore, TOEFL total score can be conceptualized as an observable indicator 
of underlying linguistic competencies. Skill-based constraints in reading, grammar, and listening are 
thus theoretically expected to negatively predict TOEFL performance. 

Conceptual Framework 

The conceptual framework of this study includes discrete skill-based constraints as the independent 
variables, whereas TOEFL ITP Total Score is the dependent variable. Particularly, difficulty in reading 
comprehension, grammatical or structure challenges, and difficulty in listening processing, are 
modeled to be the predictors. This framework shows a predictive-explanatory quantitative model, 
according to which skill-based factors are assessed collectively instead of in isolation. 
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Research gaps 

Despite national efforts to improve English proficiency in higher education and the increasing 
strategic value of English for academic and professional mobility in Ecuador, many EFL learners 
continue to face significant language learning challenges (Sevy-Biloon et al., 2020). These include 
limited instructional time, inadequate materials, and low overall proficiency levels (Sevy-Biloon et al., 
2020). For instance, studies have assessed factors impeding English language teaching and learning in 
Ecuadorian schools, like pedagogical limitations, instructional time reduction ((Tenesaca & Argudo 
Serrano, 2025, Alomari et al., 2023). Moreover, there were curriculum challenges too, for instance 
teaching resources, infrastructure, and curriculum implementation issues, which affect overall 
language competence (Tenesaca & Argudo Serrano, 2025). 

Abad et al. (2019) has worked on the individual skill difficulties like challenges in developing writing 
or speaking skills amongst EFL learners, identifying grammar, vocabulary, and affective limitations 
which impede skill development. Al-Ezzi & Al-Qudah, 2023, these studies overall highlight skill-
based and systemic barriers in English language learning in Ecuador, but they do not analyze 
specifically how discrete skill-based constraints can predict performance on the TOEFL examination 
which is one of the high-stakes proficiency tests widely used for academic progression and 
international opportunities. 

Moreover, as English proficiency outcomes and individual learner differences have been examined in 
some university student populations like proficiency levels of pre-service teachers (Abad et al., 2019), 
these analyses do not extend to the standardized test results or predictive relationships between skill 
limitations and TOEFL scores. It indicates a clear research gap that there is a lack of empirical research 
which systematically models the effects of discrete skill constraints (reading, grammatical knowledge, 
and listening processing) on standardized English test performance in the Ecuadorian higher 
education context (Baki et al., 2025). Addressing this gap can inform more targeted instructional 
strategies and policy decisions to improve English proficiency outcomes and test preparation 
practices. 

Hypothesis development 

Considering the theoretical framework and preceding empirical findings, the following hypotheses 
are considered, 

H1: Reading comprehension constraints significantly predict TOEFL ITP total score. 

H2: Grammatical constraints significantly predict TOEFL ITP total score. 

H3: Listening processing constraints significantly predict TOEFL ITP total score. 

Methods 
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Research Design 

This study conducted a quantitative research design for investigating the predictive relationships 
between skill-led constraints and performance in high-stakes English proficiency examinations 
amongst the university EFL learners. This design links with contemporary applied linguistics research 
focusing on the construct validation and predictive modeling in language assessment contexts. 

Study SeĴing 

The research was conducted at a public university in Ecuador, South America, with a diverse student 
population who are enrolled in undergraduate programs across different disciplines. The university 
needs students to obtain a minimum English proficiency score, such as an institutional TOEFL 
equivalent, as part of graduation or academic progression requirements. English is taught as a 
compulsory subject in early semesters, and students regularly prepare for the standardized tests to 
meet the institutional benchmarks or pursue international academic opportunities. This setting gives a 
relevant and authentic context to examine skill-based constraints linked with high-stakes English 
testing. 

Participants 

The participants comprised undergraduate students who are enrolled in non-English major programs, 
preparing for or having recently taken a standardized English proficiency examination. The sample 
population included 300 students to ensure adequate statistical power. Participants represented 
diverse academic disciplines, including business, engineering, social sciences, and education. 

Sampling Method 

A stratified random sampling approach was used to ensure the representation across different 
faculties, including academic levels. Faculties were treated as strata, whereas participants were 
selected randomly from each department to reduce sampling bias. This method improved the 
representativeness and enhanced the generalizability of findings in the institutional context. When the 
full randomization was not feasible because of administrative constraints, a proportionate 
convenience sampling strategy was used while maintaining diversity across the academic disciplines. 

Data Collection Instruments 

The study used a structured self-report questionnaire based on established constructs in the language 
assessment literature. The instrument measured the four main domains: reading comprehension 
constraints, grammatical/structure constraints, and listening processing constraints. All the domains 
consisted of Likert-scale items (1 = Strongly Disagree to 5 = Strongly Agree). Items were made for 
capturing the perceived difficulties regarding vocabulary knowledge, time management, syntactic 
processing, listening speed, accent comprehension, hesitation in fluency, and test-based anxiety. 
Although the independent variables are self-reported constraints, prior research suggests perceived 
difficulty reflects underlying linguistic limitations that may influence objective test performance. 

Procedure 

Data collection was done over four weeks in the academic semester. After attaining institutional 
approval, students were asked to participate voluntarily. The purpose of the study was defined, and 
informed consent was obtained before participation. The questionnaire was shared in paper-based 
format during the scheduled sessions and electronically through a secure online platform. Participants 
needed about 20–25 minutes to complete the survey. Test score data were also matched to 
questionnaire responses with the use of anonymized identification codes to ensure confidentiality. All 
responses were screened for completeness before data entry into SPSS. 

Materials Used 

The primary materials were the validated skill-based constraints questionnaire as well as official 
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standardized English proficiency test score reports. SPSS software (Version 26) was used to do data 
entry, coding, and statistical analysis. A data codebook was made for defining the variable labels and 
measurement scales, along with the coding procedures. Reliability outputs, correlation matrices, and 
regression tables were generated with the use of SPSS statistical functions. 

Data Analysis Methods 

Data analysis included, 

Frequency analysis 

Demographic analysis was conducted by measuring the frequencies of each demographic variable. 

Multiple Regression Analysis 

A standard multiple regression analysis was conducted to examine the predictive effects of reading 
comprehension constraints (RC), grammatical constraints (GC), and listening processing constraints 
(LC) on TOEFL total score. 

Pearson Correlation Analysis 

Bivariate correlations were conducted to examine the strength and direction of relationships between 
each independent variable and the dependent variable. 

Reliability Analysis 

Cronbach's alpha coefficients were calculated for all the skill-based constraint domains to ensure the 
internal consistency reliability. 

Ethical Considerations 

Ethical approval was obtained from the research ethics committee of the university before the data 
collection process. Participation was voluntary, whereas students were informed of their right to 
withdraw whenever they wanted without academic consequences. Informed consent was taken in 
written or electronic form. Confidentiality was maintained strictly by anonymizing participant data 
and giving identification codes rather than names. Test scores were solely used for research purposes 
and securely stored. No sensitive personal information was attained beyond demographic variables 
needed for analysis. All procedures adhered to the principles of academic integrity, transparency, and 
responsible research conduct. 

Results 

Demographic analysis 

Table 1 Demographic 
Variable Category Frequency 

(n) 
Percentage 

(%) 
Gender Male 147 49.0 

 Female 153 51.0 
Age Group 18–19 years 79 26.3 

 20–21 years 117 39.0 
 22–23 years 72 24.0 
 24 years and above 32 10.7 

Department Department of Engineering 79 26.3 
 Department of Business and Economics 117 39.0 
 Department of Social Sciences and 

Humanities 
72 24.0 

 Department of Education 32 10.7 
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Year of 
Study 

Year 1 79 26.3 

 Year 2 117 39.0 
 Year 3 72 24.0 
 Year 4 32 10.7 

TOEFL ITP 310–399 104 34.7 
 400-499 77 25.7 
 500–549 83 27.7 
 550–677 36 12.0 

Table 1 shows the demographic and proficiency characteristics of the respondents (N = 300). The 
sample had a balanced population with respect to gender, comprising 49.0% males (n = 147) and 51.0% 
females (n = 153), which minimized the gender bias. Most of the participants were aged 20–21 years 
(39.0%), followed by 18–19 years (26.3%), 22–23 years (24.0%), and 24 years and above (10.7%). This 
indicated a predominantly early- to mid-stage undergraduate population. The students were drawn 
from different academic disciplines, having the largest representation from Business and Economics 
(39.0%), followed by Engineering (26.3%), Social Sciences and Humanities (24.0%), and Education 
(10.7%). Year 2 students formed the biggest cohort (39.0%), which suggested strong engagement with 
the proficiency testing during intermediate study phases. The most recent TOEFL ITP score 
distribution proved that the largest proportion of students (34.7%) had scored between 310 and 399. 
About 27.7% got scores between 500 and 549, whereas 25.7% fell within the 400–499 range. Just 12% of 
the students attained higher scores between 550 and 677. Thus, most students are concentrated in 
lower to mid proficiency levels, with a smaller proportion who reached advanced performance. 

Regression analysis 

Table 2 Model Summary 
Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .916a .839 .837 .296919392892729 
a. Predictors: (Constant), LC, GC, RC 

Table 2 is of the regression model which proved a very strong fit as the value of R square is 0.839. It 
explains 83.9% of the variance in TTS having low estimation error. 

Table 3 ANOVA 
Model Sum of Squares df Mean Square F Sig. 

1 Regression 135.702 3 45.234 513.084 .000b 
Residual 26.096 296 .088   

Total 161.798 299    
a. Dependent Variable: TTS 
b. Predictors: (Constant), LC, GC, RC 

Table 3 is of ANOVA, which shows that the overall model is statistically significant, as the value of p < 
.001, which indicates that LC, GC, and RC predict TTS jointly. 

Table 4 Coefficient 
Model Unstandardized Coefficients Standardized 

Coefficients 
t Sig. 

B Std. Error Beta 
1 (Constant) -.030 .096  -.312 .756 

RC .097 .117 .091 .832 .406 
GC .200 .028 .238 7.196 .000 
LC .703 .118 .644 5.966 .000 

a. Dependent Variable: TTS 
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Table 4 is of coefficient which shows that LC and GC can significantly predict TTS as the value of p for 
both is 0.000, having LC as the strongest predictor. However, the value of p for RC is 0.406 which 
means it is not significant. 

Correlation analysis 

Table 5 Correlation 
 RC GC LC TTS 
RC Pearson Correlation 1 .706** .976** .888** 

Sig. (2-tailed)  .000 .000 .000 
N 300 300 300 300 

GC Pearson Correlation .706** 1 .699** .752** 
Sig. (2-tailed) .000  .000 .000 
N 300 300 300 300 

LC Pearson Correlation .976** .699** 1 .899** 
Sig. (2-tailed) .000 .000  .000 
N 300 300 300 300 

TTS Pearson Correlation .888** .752** .899** 1 
Sig. (2-tailed) .000 .000 .000  
N 300 300 300 300 

**. Correlation is significant at the 0.01 level (2-tailed). 

Table 5 shows a correlation proving that all the variables have strong, positive, and significant 
correlations, as p < 0.01. TTS is highly correlated with LC 0.899, followed by RC 0.888 and GC 0.752. 

Reliability statistics 

Table 6 Reliability Statistics 
Cronbach's Alpha N of Items 

.940 4 
Table 6 is of reliability, which proves that the scale demonstrated excellent internal consistency since 
the value of Cronbach's α = 0.940. 

Discussion 

The present study assessed skill-based constraints in TOEFL ITP performance amongst South 
American university EFL learners using a predictive quantitative framework. The findings confirmed 
that TOEFL performance is strongly linked with fundamental linguistic constraints, and all the 
objectives of the study were achieved. The descriptive results proved that most of the students were 
concentrated in the lower to mid proficiency bands (310–499), which indicated continuous academic 
English challenges. It aligns with preceding South American research like Wicaksono et al. (2025) 
proving that university EFL learners even struggle with the vocabulary range, syntactic complexity, 
and the listening speed in the standardized testing contexts, for example, studies on TOEFL reading 
and structure difficulties amongst South American undergraduates. These findings are consistent with 
wider international research proving that EFL learners in non-native contexts experience measurable 
linguistic barriers in high-stakes proficiency tests (Ahmad et al., 2025). 

The regression model described 83.9% of the variance in TOEFL total scores (R² = .839), which 
indicated a very strong predictive relationship between the skill-based constraints and test 
performance. The finding strongly supported componential models of communicative competence 
that were proposed by Canale and Swain and later discussed by Bachman, who theorized language 
proficiency as an interaction of grammatical competence, strategic competence, and discourse 
competence. The strong model fit confirmed that TOEFL performance reflected the cumulative 
functioning of such underlying competencies instead of the isolated skill performance. 
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Listening constraints were one of the strongest predictors of TOEFL scores as p < .001. This finding is 
supported by the recent language assessment research focusing on the cognitive complexity of 
listening comprehension in the standardized tests. Trang (2021) argued that listening involved rapid 
lexical access, processing of working memory, inferencing, as well as instant interpretation without 
the opportunity for review. In the high-stakes tests like TOEFL ITP, the time-bound as well as non-
repeatable nature of listening input increases the cognitive load. Luke Harding & Brunfaut (2022) even 
explained that listening performance is highly sensitive to processing speed and decoding accuracy, 
mainly for EFL learners having limited exposure to authentic spoken English. The strong predictive 
power of listening constraints in this study thus aligns with theoretical as well as empirical accounts, 
which position listening as one of the highly cognitively demanding language skills (Darwish et al., 
2025). 

Grammatical constraints also predicted TOEFL performance significantly, as p < .001. This finding 
supports preceding South American studies reporting that the learners frequently face difficulties 
with clause structure, consistency in tenses, prepositions, and pronoun reference in the TOEFL 
Structure and Written Expression sections. Referring to a theoretical perspective, Bachman's (1990) 
model identified grammatical competence as a key component of language ability, underlying both 
receptive and productive skills. Empirical research has constantly demonstrated that grammatical 
accuracy significantly correlates with the standardized test outcomes, as syntax supports reading 
comprehension along with the listening interpretation (Vafaee & Suzuki, 2020). For instance, Johnson 
& Tabari (2025) emphasized that grammatical knowledge affects comprehension while facilitating 
sentence parsing, including meaning construction. Hence, in this study, the significant predictive role 
of grammatical constraints is consistent with the established literature. 

However, reading constraints did not predict TOEFL scores independently in the regression model, 
though they were strongly correlated with TOEFL performance (r = .888). It suggests overlapping 
variance amongst predictors, mainly given the extremely high correlation between reading and 
listening constraints (r = .976). This multicollinearity specifies that such skills share underlying 
cognitive-linguistic mechanisms. Reading comprehension depends upon vocabulary knowledge, 
syntactic parsing, inferencing approaches, and discourse processing, which are also central to listening 
comprehension (Zhang, 2022). Dibbley (2022) argued that reading in academic contexts is mainly 
dependent on linguistic processing efficiency along with strategic competence. Thus, the non-
significant regression result does not oppose existing research but instead demonstrates the 
interdependent nature of language skills when simultaneously modeled. 

The correlation analysis proved strong and significant relationships among all variables (p < .01), 
which reinforced the multidimensional nature of language proficiency. The findings aligned with 
integrated skill perspectives in applied linguistics, emphasizing that language abilities operate 
interactively instead of independently. The strong intercorrelations empirically validate the 
communicative competence theory, proving that reading, grammar, and listening are linked 
components contributing to the overall proficiency. 

The reliability analysis proved excellent internal consistency (Cronbach's α = .940), which indicated 
that the measurement instrument was stable as well as coherent. High reliability strengthened 
confidence in the validity of the findings, whereas it supported the argument that perceived 
constraints meaningfully reflected actual linguistic limitations. Preceding research in language testing 
suggests that self-reported difficulties of learners even correspond to the objective performance 
outcomes, mainly in structured testing contexts (Ober et al., 2021). 

Regarding the hypotheses of the study, H2 (grammatical constraints significantly predict TOEFL 
scores) and H3 (listening constraints significantly predict TOEFL scores) were supported. However, 
H1 (reading constraints significantly predict TOEFL scores) was not supported in the regression 
model but was supported at the correlational level. Hence, the study partially proved the 
hypothesized relationships. 
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Recommendations 

Pedagogically, the results suggested that TOEFL preparation programs in South American 
universities should give priority to listening strategy development and systematic grammar 
reinforcement (Zhang, 2022). Listening training must include exposure to the varied accents, note-
taking strategies, and real-time processing exercises (Vafaee & Suzuki, 2020). Grammar instruction 
must pay heed to syntactic awareness, clause relationships, and error recognition in the structured 
formats (Dibbley, 2022). Though reading did not evolve as an independent predictor, its strong 
correlations recommend that integrated skill instruction remains vital. 

Conclusion 

This study assessed the predictive effects of reading, grammatical, and listening constraints on TOEFL 
ITP performance among South American university EFL learners. The results proved a strong 
predictive model, with listening and grammatical constraints significantly affecting total scores, while 
reading constraints had strong correlations but no independent predictive effect. The findings 
confirmed the multidimensional nature of language proficiency and support componential theories of 
communicative competence. Thus, the study attained its objectives by identifying key skill-based 
barriers and quantifying their relative impact. The research contributes empirical evidence to 
language assessment literature and offers data-driven direction for improving TOEFL preparation 
practices in higher education contexts. 

Implications 

The findings carried theoretical, pedagogical, and assessment implications. Theoretically, the results 
reinforced multidimensional models of language proficiency, confirming the interrelated functioning 
of linguistic competencies in the standardized testing (Min & Aryadoust, 2021). Pedagogically, 
institutions must adopt skill-prioritized TOEFL preparation curricula, having a stronger emphasis on 
listening, processing, and grammar mastery (Bakri, 2022). Assessment designers may even consider 
the integration of the diagnostic sub-skill profiling to support the targeted intervention. For 
policymakers in higher education, the results highlighted the need for systematic language support 
programs before high-stakes proficiency requirements (Ali, 2023). In addition, the strong predictive 
power of skill constraints suggests that enhancement in the core linguistic competencies may 
considerably enhance standardized test outcomes in EFL contexts (Zarnis et al., 2023). 

Limitations 

Apart from its contributions, this study has many limitations. First, the data were gathered from a 
single public university in Ecuador, which may limit generalizability to other South American or 
international contexts. The skill-based constraints were measured by the self-reported questionnaires, 
which may have a perception bias. In addition, the study emphasised only TOEFL ITP and did not 
have any other productive skills, such as speaking and writing. Future research must use multi-
institutional samples, objective skill assessments, and advanced modeling techniques such as 
structural equation modeling. 
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Questionnaire 

Section A: Demographic Information 

1. Age 

☐ 17–19 years (Early undergraduate stage) 

☐ 20–22 years (Mid undergraduate stage) 

☐ 23–25 years (Late undergraduate stage) 

☐ 26 years and above (Non-traditional students) 

2. Gender: 

☐ Male 
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☐ Female 

3. Department: 

☐ Department of Engineering 

☐ Department of Business and Economics 

☐ Department of Social Sciences and Humanities 

☐ Department of Education 

4. Year of Study: 

☐ 1 

☐ 2 

☐ 3 

☐ 4 

5. Most recent total score 

☐ 310–399 

☐ 400–499 

☐ 500–549 

☐ 550–677 

Section B: Skill-Based Constraints Scale 

Instructions:  
Please indicate your level of agreement with the following statements. 

(1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree) 

S 
No. 

Questions Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

 Reading Comprehension Constraints (RC) 
RC1 I struggle to understand academic 

vocabulary in reading passages. 
☐ ☐ ☐ ☐ ☐ 

RC2 Long reading passages make it 
difficult for me to maintain 
concentration. 

☐ ☐ ☐ ☐ ☐ 

RC3 I have difficulty identifying the 
main idea of reading texts. 

☐ ☐ ☐ ☐ ☐ 

RC4 I find it challenging to answer 
inference questions in reading 
sections. 

☐ ☐ ☐ ☐ ☐ 

RC5 Time pressure negatively affects 
my performance in reading tests. 

☐ ☐ ☐ ☐ ☐ 

RC6 I often reread passages because I 
do not understand them the first 
time. 

☐ ☐ ☐ ☐ ☐ 

 

 Grammatical / Structure Constraints (GC) 
GC1 I have difficulty 

identifying grammatical 
☐ ☐ ☐ ☐ ☐ 
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errors in sentences. 
GC2 Complex sentence 

structures confuse me 
during tests. 

☐ ☐ ☐ ☐ ☐ 

GC3 I am unsure about 
correct tense usage in 
formal English. 

☐ ☐ ☐ ☐ ☐ 

GC4 I struggle with subject–
verb agreement in 
wriĴen English. 

☐ ☐ ☐ ☐ ☐ 

GC5 Prepositions and articles 
are difficult for me to 
use correctly. 

☐ ☐ ☐ ☐ ☐ 

GC6 Grammar questions 
reduce my confidence 
during exams. 

☐ ☐ ☐ ☐ ☐ 

 

 Listening Processing Constraints (LC) 
LC1 Fast speech in listening tests is difficult 

for me to follow. 
☐ ☐ ☐ ☐ ☐ 

LC2 Different English accents make listening 
tasks challenging. 

☐ ☐ ☐ ☐ ☐ 

LC3 I struggle to take effective notes while 
listening. 

☐ ☐ ☐ ☐ ☐ 

LC4 I miss important details during listening 
sections. 

☐ ☐ ☐ ☐ ☐ 

LC5 I find it hard to understand 
conversations without visual support. 

☐ ☐ ☐ ☐ ☐ 

LC6 I feel anxious during listening tests. ☐ ☐ ☐ ☐ ☐ 
 

 TOEFL Total Score 
TTS1 I achieved a satisfactory overall score on the TOEFL ITP test. ☐ ☐ ☐ ☐ ☐ 
TTS2 My overall TOEFL ITP performance reflects my true English 

ability. 
☐ ☐ ☐ ☐ ☐ 

TTS3 I performed well across all sections of the TOEFL ITP test. ☐ ☐ ☐ ☐ ☐ 
TTS4 I am satisfied with my overall TOEFL ITP total score. ☐ ☐ ☐ ☐ ☐ 
TTS5 My TOEFL ITP total score met my academic expectations. ☐ ☐ ☐ ☐ ☐ 
TTS6 Compared to other test takers, my TOEFL ITP total score was high. ☐ ☐ ☐ ☐ ☐ 

 

 


