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ABSTRACT

This study aims to analyze students’ perceptions, difficulties, and learning needs in short story writing
instruction, as well as to explore the potential of integrating microlearning videos with a deep learning
approach based on multicultural values. This research employed a quantitative survey method involving 148
eighth-grade students from five junior high schools in Jakarta. Data were collected using a structured
questionnaire and analyzed through descriptive statistics. The findings indicate that students have positive
perceptions toward short story writing, with the majority considering it both interesting and important.
Students also demonstrate high readiness to use microlearning videos in learning. However, they face
significant challenges in narrative development, particularly in composing natural dialogue, developing
conflict, and expressing ideas effectively, as well as in linguistic aspects such as vocabulary and writing
mechanics. In terms of learning needs, students show a strong preference for concise, engaging, and
multimodal instructional media, especially microlearning videos, which align with their relatively short
attention spans. Furthermore, the results reveal that although technological infrastructure is available, its
utilization in teaching remains limited and still dominated by conventional methods. These findings highlight
the need for more innovative and student-centered instructional designs. Therefore, integrating
microlearning videos with a deep learning approach that incorporates multicultural values has strong
potential to enhance students’ writing skills, engagement, and meaningful learning experiences. This study
contributes to the development of technology-based and pedagogically grounded learning models that are
relevant to 21st-century education, particularly in improving short story writing instruction.

Keywords: microlearning videos; deep learning approach; short story writing; student perceptions; creative
writing skills

INTRODUCTION

Some students still struggle to develop creative ideas, compose texts, and express their creativity in
writing activities (Purwahida, R., Wulandari, Y., Nabilah, N., & Yanez, M. A., 2024). Therefore, to address
these issues, a deep learning approach is needed as an effort to improve students’ quality in creative writing
(Dewi, 2025:82). Technological development creates opportunities to use microlearning videos that present
focused content in brief and manageable units (Fakhlipi et al., 2025). Microlearning videos combine visual
and auditory elements in concise formats, helping reduce cognitive load, improve understanding, and allow
students to review materials independently (Lee et al., 2021; Fakhlipi et al., 2025; Pitaloka, 2025).

Deep learning emphasizes meaningful understanding, higher-order thinking, and the ability to
connect concepts with real-life experiences (Kamaruddin & Sajuddin, 2025; Siregar et al., 2025). Sari and
Lestari (Siregar et al.,, 2025:192) add that deep understanding emphasizes meaningful, conscious, and
enjoyable learning. This deep learning approach is then applied to Indonesian language instruction in
schools. Through the use of microlearning videos and the implementation of deep learning in the 21st
century, it is hoped that students and teachers will mutually understand the material being studied, one of
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which is the short story. Short stories are a literary genre that plays a crucial role in Indonesian language
learning. Writing short stories can be one way to foster students’ creativity. In writing short stories, students
channel their ideas, imagination, and creativity into a more structured written form (Wulandari, 2025:2).

Short story writing enables students to develop creative ideas through a concise narrative involving
a focused theme, limited characters, and a coherent plot (Adam et al., 2024). Students often struggle to
express ideas, develop vocabulary, and organize stories, indicating the need for instructional media that
provide gradual and concrete writing guidance (Martha et al., 2024). Short story writing can also introduce
multicultural values by helping students understand diverse cultural backgrounds and develop tolerance
and social awareness (Sultan et al., 2018). Therefore, integrating microlearning videos, deep learning, and
multicultural content may support more engaging, contextual, and creative short story writing instruction.

Several previous studies have examined the use of microlearning and deep learning approaches in
educational contexts. A study by Fakhlipi et al. (2025) indicates that microlearning is effective in enhancing
conceptual understanding because the material is presented in a concise and focused manner, thereby
reducing students’ cognitive load. This finding is supported by Purwahida et al. (2023), who state that digital-
based media can improve student engagement and learning experiences. On the other hand, research on
deep learning approach emphasizes the importance of learning that is oriented toward deep understanding
rather than mere memorization. Siregar et al. (2025) and Kamaruddin & Sajuddin (2025) argue that this
approach contributes to the development of critical and analytical thinking skills, as well as the ability to
relate concepts to real-life contexts. In short story writing skills, Martha et al. (2024) demonstrate that
project-based learning models can enhance students’ creativity and their ability to develop story ideas.
Additionally, Munjir & Hendaryan (2023) highlight that short story writing instruction plays a crucial role in
developing students’ literacy skKills and creative expression.

Based on the review of previous studies, several research gaps can be identified. First, studies on
microlearning generally focus on improving cognitive understanding but have not extensively explored its
role in developing creative writing skills, particularly short story writing. Second, the integration of
microlearning and deep learning approaches within a single instructional design has rarely been examined
empirically. Third, research that connects short story writing instruction with multicultural values in the
context of digital media use remains limited, even though multicultural aspects are essential in fostering
students’ character and social understanding in diverse societies. Therefore, there is a need for research
that examines the integration of microlearning, deep learning approaches, and multicultural content in short
story writing instruction.

This study offers novelty by integrating the use of microlearning videos with a deep learning
approach in short story writing instruction. Furthermore, this research does not only focus on cognitive
aspects but also emphasizes the development of students’ creativity and critical thinking skills through the
writing process. It also incorporates multicultural values as an integral component of short story writing
instruction, aiming not only to produce creative works but also to instill values of tolerance, diversity, and
social awareness. Finally, this study contributes to the development of a technology-based learning model
that is relevant to the demands of 21st-century education.

Based on the identified research background and gaps, this study aims to analyze students’
perceptions and needs regarding short story writing instruction, identify the difficulties they encounter in the
writing process, and examine the use of learning media (microlearning videos) in teaching short story writing.
Furthermore, this study seeks to explore the potential integration of microlearning videos with a deep
learning approach to enhance short story writing skills based on multicultural values. Ultimately, this
research aims to provide a foundation for developing an innovative, effective, and relevant learning model
that aligns with the demands of 21st-century education. The findings of this study are expected to contribute
both theoretically and practically, by enriching the body of knowledge on microlearning and deep learning in
language education, as well as offering practical guidance for teachers in designing engaging, student-
centered, and culturally responsive learning experiences.

LITERATURE REVIEW
Microlearning in Education

Microlearning is characterized by short duration, focused content, manageable activities, and
flexible access (Mochamad, 2024). By presenting information in small and focused units, microlearning can
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improve comprehension, retention, and learning flexibility (Yunianti et al., 2025). Microlearning videos
combine brief audio-visual explanations focused on one topic and can be reviewed independently inside or
outside the classroom (Pitaloka, 2025).

With these characteristics, microlearning has great potential for application in language learning,
including writing skills, as the material can be presented gradually and focused on specific competencies.
Deep Learning

In education, deep learning emphasizes conceptual understanding, critical thinking, and deeper
exploration rather than memorization (Rahmat & Aripin, 2025). Deep learning engages students in analysis,
evaluation, reflection, collaboration, creativity, and the application of knowledge to real-life contexts
(Baharuddin, 2025; Akmal et al., 2025).

Short Story Writing Skills

A short story is a concise fictional narrative built through interconnected elements such as theme,
plot, setting, characters, point of view, style, and message (Suhita & Purwahida, 2018; Munjir & Hendaryan,
2023).

Reading short stories can support narrative writing by helping students understand story structure,
style, and conflict development. Short story writing also requires mastery of linguistic elements, including
figurative language, word choice, sentence structure, and chronological conjunctions, thereby supporting
broader literacy development (Laili et al., 2025).

RESEARCH METHOD

This study employed a quantitative approach using a survey method, aimed at obtaining an
empirical overview of students’ needs, perceptions, and experiences in learning short story writing based on
microlearning and deep learning. The survey method was selected because it allows researchers to collect
data from a large number of respondents in a relatively short time and provides a representation of actual
conditions in the field.

The research subjects consisted of 148 eighth-grade students from five junior high schools,
including three public schools and two private schools in the Province of DKI Jakarta. The selection of schools
was conducted representatively to reflect the five administrative regions of Jakarta, so that the data obtained
could provide a more comprehensive picture of the learning conditions.

The research instrument used was a structured and semi-structured questionnaire. The
questionnaire was designed to identify several aspects, including: (1) students’ interest and perceptions
toward short story writing instruction, (2) teaching methods and learning media used by teachers, (3)
difficulties experienced by students in the writing process, and (4) students’ needs for learning media,
particularly microlearning videos. The questionnaire items were systematically developed with answer
options that support quantitative analysis, as well as several open-ended questions to gather additional
insights from respondents.

Data were collected by distributing the questionnaire directly to the respondents. The collected data
were then analyzed using descriptive quantitative analysis techniques, specifically by calculating the
frequency and percentage of each response. The results of the analysis were interpreted to identify patterns,
trends, and learning needs, which serve as a basis for developing microlearning media based on a deep
learning approach in short story writing instruction (Karima, 2023).

RESULTS AND DISCUSSION
Question 1



824 / Journal of Daoist Studies 19-9s (2026)

Important learning materials

Interesting learning materials
Less important materials
Unimportant materials
Interesting and important materials
School-provided materials

Broadens knowledge
Inadequate learning of short story writing

Essential for writers

95 (64.2%

BO (87.8%)

13 (8.8%)

1 (0.7%)

le (4.1%)

41 (0.7%)
1 (0.7%)
1 (0.7%)

1 (0.7%)

o 50 100

Figure 1. Students’ Perceptions of Short Story Writing Learning Materials
Of the 148 respondents, 87.8% considered short story writing materials interesting and 64.2%

considered them important. Only a small proportion perceived the material as less important or
uninteresting.

Question 2
Oral explanation 137 (92.6%)
Written document 55 (37.2%)

Presentation/display 91 (61.5%)
Not delivered 2 (1.4%)
Flowchart/diagram -1 (0.7%)
Whiteboard 41 (0.7%)
From textbook 41 (0.7%)
Written on the board 41 (0.7%)

0 20 40 60 80 100 120 140

Figure 2. Forms of Learning Objective Delivery Used by Teachers

Based on the data collected regarding methods of conveying learning objectives, verbal explanation
was the most dominant method with 137 respondents. The next method was the use of visual media with
91 respondents, followed by written documents with 55 respondents. Meanwhile, 2 respondents stated that
learning objectives were not communicated.

Question 3

Short story structure BO (87.8%)

Intrinsic elements of short stories 58 (39.2%)
Extrinsic elements of short stories 46 (31.1%)
Examples of how to write short stories 56 (37.8%)
Examples of how to develop a framework 61 (41.2%)
Steps in writing short stories 48 (32.4%)
Teacher-guided short story writing {1 (0.7%)

Definition 41 (0.7%)

o

50

Figure 3. Types of Learning Materials Introduced at the Beginning of Short Story Writing Lessons

100
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Based on the data collected regarding introductory material in short story writing instruction, short
story structure emerged as the most dominant topic, cited by 130 respondents. Other materials covered
included how to outline a short story (61 respondents), intrinsic elements (58 respondents), and techniques
for crafting dialogue or visual descriptions of characters’ emotions (56 respondents). Meanwhile, the steps
for writing a short story and extrinsic elements were selected by 48 and 46 respondents, respectively.

Question 4

[

Presentation slides 20 (81.1%)

29 (19.6%)

Modules/teaching materials

Textbooks 113((76.4%)

72 (48.6%)

Instructional videos

Oral explanation without media 43 (29.1%)

Sending notes via phone 41 (0.7%)

Explaining while writing 41 (0.7%)

(I) 2'0 4'0 6‘0 8'0 160 12'0
Figure 4. Forms of Learning Material Delivery Used by Teachers in Short Story Writing Instruction

Based on the data collected regarding the methods teachers used to deliver the material, the use of
presentation slides was the most dominant method, with 120 respondents. This was followed by the use of
textbooks (113 respondents), and then the use of instructutional videos (72 respondents).

Additionally, 43 respondents stated that the material was delivered without learning media, while 29
respondents used modules or teaching materials.

Question 5

Class discussion 57 (38.5%))

Oral feedback 55 (37.2%)

Written feedback 37 (25.0%)

Peer assessment 15 (10.1%)

Step-by-step task assessment 76 (50.7%)

Final assessment of short story writing 57 (38.5%)

2 (1.4%)

Other
Through presentation 41 (0.7%)
Short story writing practice 4 1 (0.7%)

Presentation 4 1 (0.7%)

0 20 40 60
Figure 5. Methods of Monitoring and Assessing the Short Story Writing Process Used by Teachers

Based on the data collected regarding monitoring and assessment methods in the short story writing
process, step-by-step task review was the most commonly used method, chosen by 75 respondents. Next,
there were two methods with the same frequency: through class discussions and final assessment of the

short story, each selected by 57 respondents.
Other methods used included verbal feedback (55 respondents), written feedback (37 respondents),

and peer assessment (15 respondents).

Question 6
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Short story examples 141 (95.3%)

Analysis of short story examples 92 (62.2%)

Short story writing models 73 (49.3%)

Short story assessment rubrics 17 (11.5%)

No examples provided 40 (0.0%)

) 25 50 75 100 125
Figure 6. Types of Learning Support Provided by Teachers in Short Story Writing Instruction

Based on the data collected regarding the resources provided by teachers in short story writing
instruction, the provision of short story examples was the most dominant element, cited by 141 respondents.
Other elements frequently provided included analysis of short story examples (92 respondents) and short
story writing models (73 respondents). Meanwhile, 17 other respondents stated that teachers provided

assessment rubrics to support the learning process.

Question 7

Orientation 129 (87.2%)

Complication 116 (78|4%)

79 (53.4%)

Evaluation

Resolution 102 (68.9%)

Coda 87 (58.8%)

No answer | 2 (1.4%)

Overall structure 41 (0.7%)

Forgot 41 (0.7%)

) 20 40 60 80 100 120
Figure 7. Components of Short Story Structure Learned by Students
Based on the data collected regarding the short story structure material studied, the orientation was

the part most understood by 129 respondents. The next topics were the complication (116 respondents),
the resolution (102 respondents), the coda (87 respondents), and the evaluation (79 respondents).

Question 8
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Generating short story ideas 105 (70.9%)

Determining appropriate themes 107 (J2.3%)

Writing all relevant ideas 62 (41.9%)

Developing a short story outline 118 (79.7%)

Developing the story 80 (54.1%)

Creating a title 74 (50.0%)

Discussing the story 61 (41.2%)

Revising the story 56 (37.8%)

Editing the drafted story 35 (23.6%)

Publishing the story 42 (28.4%)

0 20 40 60 80 100 120

Figure 8. Steps in Short Story Writing Taught by Teachers

Based on the data collected regarding the steps for writing short stories that were taught, outlining
the short story was the most dominant topic, with 118 respondents. The next most commonly taught steps
were determining the theme based on an idea (107 respondents) and developing the short story’s ideas
(105 respondents).

The material development stage includes developing the short story based on the outline (80
respondents), formulating the title (74 respondents), and writing elements related to the theme (62
respondents). Meanwhile, in the final stage of the creative process, respondents mentioned discussing the
draft (61 respondents), revising (56 respondents), publishing (42 respondents), and editing the short story,
which ranked lowest with 35 respondents.

Question 9

67 (45.3%)

Finding ideas
Developing a short story outline

43 (29.1%)
Developing ideas into stories 59 (39.9%
Developing characters 28 (18.9%)

48 (32.4%)

Developing plot/events
Developing conflict 68 (45.9%)
Expressing feelings in writing 51 (34.5%)
Writing dialogue # (50.0%)

Pouring ideas into writing 64 (43.2%)

39 (26.4%)

~

Revising and editing
Time management issues
No significant difficulties
No difficulties at all

Time constraints

Other

1 (0.7%)
1 (0.7%)
1 (0.7%)
1 (0.7%)
1 (0.7%)

(0] 20 40 60
Figure 9. Students’ Difficulties in Short Story Writing

Based on the data collected regarding the difficulties students face in writing short stories, the primary
challenges lie in narrative development. A total of 74 respondents found it difficult to craft dialogue that
feels natural, followed by 68 respondents who struggled to develop conflict to prevent the story from feeling
flat. Additionally, developing ideas into a complete short story (59 respondents) and developing plot events
(48 respondents) also posed significant challenges. Linguistic difficulties included limited vocabulary, visual
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description, spelling, and punctuation. Students also experienced challenges in outlining, revising, editing,
and character development.

Question 10

Important to write 99 (66.9%)

=

Interesting to write D5 (70.9%)

Moderately important to write 36 (24.3%)

Moderately interesting to write 36 (24.3%)

Not important to write

Not interesting to write 41 (0.7%)

0 20 40 60 80 100

Figure 10. Students’ Difficulties in Short Story Writing

Students responded positively to multicultural themes, with 70.9% considering them interesting and
66.9% viewing them as important for short story writing.

Question 11

Short videos (microlearning videos) 122 (82.4%)

=

Varied short story examples P3 (83.1%)

Analysis of short story examples 100 (67.6%)

Short story writing models 96 (64.9%))

Step-by-step writing tasks 69 (46.6%)

Detailed feedback 45 (30.4%)

Writing mentorship/support 82 (55.4%)

43 (29.1%)

Additional writing guidance

Stationery (pen)

0 25 50 75 100 125

Figure 11. Students’ Needs in Short Story Writing Instruction

Based on the results of data collection regarding what students need when writing short stories,
visual and textual reference materials emerged as the most critical needs. A total of 123 respondents
needed a variety of short story examples, closely followed by 122 respondents who required short videos
(microlearning) as a source of inspiration. Additionally, the need for analysis of short story examples (100
respondents) and writing models (96 respondents) was also quite high.

Regarding mentoring methods, 82 respondents hoped for direct guidance from teachers, while 43
respondents preferred mentoring from writers or experts. On the other hand, technical aspects such as the
gradual assignment of tasks (69 respondents) and detailed feedback (45 respondents) were also points of
consideration.

Question 12
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Provides meaningful learning experiences 94 (63.5%)

Encourages project-based short story writing 86 (58.1%)

Dominated by lectures 10 (6.8%)

Encourages analysis of short story examples 48 (32.4%)

Other

Makes short stories interesting for students

(0] 20 40 60 80

Figure 12. Students’ Experiences in Short Story Writing Instruction

Based on the data collected regarding the short story writing instruction students participated in,
the majority of respondents felt that active learning methods were implemented. A total of 94 respondents
stated that the instruction provided experiences in understanding, applying, and reflecting (PM).
Furthermore, 86 respondents mentioned the implementation of Project-Based Learning (PBL) through the
creation of short story projects.

Additionally, 48 respondents experienced the Problem-Based Learning (PBL) model, where students
were guided to solve cases within short stories. Meanwhile, a small portion of respondents (10 people) stated
that the learning process was still dominated by the lecture method, and one respondent noted that the
method used successfully made the short story material engaging to study.

Question 13
Individual short story writing 116 (78.4%)
Group short story writing 65 (43.9%)
Short story outlining 49 (33.1%)
Revision/editing of short stories 44 (29.7%)
Short story anthology 12 (8.1%)
Other 41 (0.7%)
o 20 40 60 80 100 120

Figure 13. Forms of Short Story Writing Assignments Given by Teachers

Based on the data collected regarding the forms of short story writing assignments, individual writing
was the most dominant method, with 116 respondents. Additionally, group assignments were also widely
implemented, as indicated by 65 respondents. Regarding the stages of the writing process, 49 respondents
were assigned to draft a short story outline, and 44 respondents were tasked with revising or editing.
Meanwhile, 12 respondents mentioned that the assignment focused on creating a short story anthology as
the final learning outcome.

Question 14
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~N

1 short story B (49.3%)

2 short stories 30 (20.3%)

3 short stories 30 (20.3%)
11 (7.4%)

4 short stories

More than 4 short stories 14 (9.5%)

o 10 20 30 40 50 60 70

Figure 14. Number of Short Stories Assigned During Eight Learning Sessions

Based on the data collected regarding the number of short stories students were required to write
over eight sessions, the majority of respondents 73 in total stated that they only needed to write one short
story. Furthermore, there was an equal frequency for assignments of two and three short stories, each
chosen by 30 respondents. Meanwhile, 14 respondents answered more than four short stories, and 11 other
respondents stated they had to write four short stories.

Question 15
At the beginning of the lesson 9P (62.2%)
Every meeting 22 (14.9%)
Towards the end of the lesson 46 (31.1%)
Other 3 (2.0%)
After each material is completed 4 1 (0.7%)
After explanation 41 (0.7%)
Mid-session 4 1 (0.7%)
When assigned 4 1 (0.7%)
After finishing a lesson/unit 41 (0.7%)
When material is taught 4 1 (0.7%)
Do not know 4 1 (0.7%)
Mid-preparation stage 1 (0.7%)
Mid-meeting 4 1 (0.7%)
Never 41 (0.7%)
0 20 40 60 80

Figure 15. Timing of Short Story Writing Assignments in Classroom Instruction

Based on the data collected regarding the timing of short story writing assignments, the majority of
respondents 92 in total stated that the assignment was given at the beginning of the course. Additionally,
46 respondents mentioned that the assignment was given at the end of the course, while 22 respondents

received it at every session.

Question 16

LCD projector
Laptop/Computer

Internet network (LAN/WiFi)
Speakers/Microphone
Laptop (other mention)
LCD display screen
Smartphone

Printed books

Video

o 20

66 (44.6%)
61 (41.2%)
45 (30.4%)
1(0.7%)
1(0.7%)
1(0.7%)
1(0.7%)

1(0.7%)

=y

40 60 80 100

120

6 (85.1%)

Figure 16. Hardware-Based Learning Media Used in Short Story Writing Instruction
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Based on the data collected regarding hardware used as learning media, LCD projectors were the
most dominant device, cited by 126 respondents. Other commonly used supporting devices included
computers or laptops (66 respondents) and internet connectivity via LAN or Wi-Fi (61 respondents). In
addition, 45 respondents mentioned the use of speakers or microphones in the learning process.

Question 17

o

Slides (PPT)

Animation

$ (64.2%)
53 (35.8%)
54 (36.5%)

58 (39.2%)

Long-duration videos

Short videos (microlearning)
Instagram 25 (16.9%)

7 (4.7%)

11 (7.4%)

Podcast

Google Meet
Google Drive 35 (23.6%)
Microsoft Word 4 1 (0.7%)
1 (0.7%)
1 (0.7%)
1 (0.7%)

1 (0.7%)

Notes from screen
Printed books

Using textbooks only
Google Maps, etc.

0 20 40 60 80
Figure 17. Software Learning Media Used in Short Story Writing Instruction

Based on the data collected regarding the software used in learning, the use of slides or PPTs was
the most dominant medium, with 95 respondents. The use of video-based content was also highly significant,
consisting of short videos or microlearning (58 respondents), long-form videos (54 respondents), and the
use of animations (53 respondents). In addition to visual media, other digital platforms used include Google
Drive as a storage tool (35 respondents), Instagram (25 respondents), and Google Meet (11 respondents).

Question 18

3-5 minutes 43 (29.1%)

5-10 minutes 9l (61.5%)

15-30 minutes

> 1 hour 14 (9.5%)
10-15 minutes 4] 2 (1.4%)
Depends on the video 41 (0.7%)
1-3 minutes 41 (0.7%)

Never watch such videos 41 (0.7%)

40 (27.0%)

Any duration as long as it is engaging 41 (0.7%)
10-15 minutes (other) 41 (0.7%)

Depends on condition 41 (0.7%)

2 hours (with medication) 41 (0.7%)

Other 41 (0.7%)

3 hours 41 (0.7%)

0 20 40 60 80
Figure 18. Students’ Preferred Duration of Focus When Watching Learning Videos

Regarding the duration of students’ focus while watching educational videos, the majority of
respondents had a short attention span. A total of 91 respondents stated they could focus for 5-10 minutes,
followed by 43 respondents in the 3-5 minute range. Meanwhile, 40 respondents reported being able to
focus for longer periods, specifically between 15-30 minutes. Most students preferred videos lasting 5-10
minutes, followed by 3-5 minutes, indicating a preference for concise learning content.

Question 19
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40 (27.0%)

Explanation with long text

[

Explanation with short text 16 (78.4%)

POV conversational explanation 91 (61.5%
Explanation with several points 75 (50.7%)
Drama with engaging visuals 41 (0.7%)
Animated video explanation 41 (0.7%)
Podcast/vlog format 41 (0.7%)
Other 1 41 (0.7%)

Other 2 41 (0.7%)

0 20 40 60 80 100 120
Figure 19. Students’ Preferred Microlearning Video Formats for Short Story Writing Instruction

Regarding the preferred format of microlearning videos for short story writing instruction, the
majority of respondents preferred content that concisely combines audio and visuals. A total of 116
respondents chose videos containing explanations with brief text accompanied by voiceover, while 91
respondents preferred the point-of-view (POV) format featuring everyday conversations. Additionally, 75
respondents favored explanations supported by a series of photos, images, or animations. On the other
hand, the use of long text without voice-over was preferred by 40 respondents.

Question 20
Very ready 44 (29.7%)
Ready 69 (46.6%)
Fairly ready 45 (30.4%)
Less ready 7 (4.7%)
Not ready 2 (1.4%)
Need training to use 10 (6.8%)
Conditionally ready 4| 1 (0.7%)
Other 4| 1 (0.7%)
6 1IO 2‘0 3I0 4I0 SIO 6‘0 7b

Figure 20. Students’ Readiness to Use Microlearning Videos in Short Story Writing Instruction

Based on the data collected regarding students’ readiness to use short videos (microlearning) to
learn how to write short stories, the acceptance rate showed very positive results. A total of 69 respondents
stated they were ready, supported by 44 respondents who stated they were very ready, and 45 respondents
who felt sufficiently ready. Most respondents reported being fairly ready, ready, or very ready to use
microlearning videos, although some indicated a need for initial guidance.

Question 21
Open-ended responses revealed five major themes: the need for engaging microlearning videos,
varied short story examples, collaborative writing activities, clearer teacher guidance, and more flexible
assignment deadlines. Students also preferred explanations using simple and contextual language,
supported by animations, presentations, and interactive media.
Table 1. Students’ Suggestions for Improving Short Story Writing Instruction

Theme Main suggestion
Learning media Short, engaging, and easy-to-understand videos
Writing examples More varied and concrete short story examples
Collaboration Group-based writing and discussion
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Teacher support Guidance, feedback, and revision assistance
Time allocation More flexible assignment deadlines
DISCUSSION

Students’ Perceptions toward Short Story Writing Instruction (Q1, Q10, Q20)

Students’ positive perceptions indicate that short story writing already has strong motivational
potential, which can support participation and creative engagement. This is in line with Dewi (2025), who
argues that writing skills require not only technical ability but also high levels of cognitive engagement and
creativity.

Students also responded positively to multicultural themes, indicating readiness to connect creative
writing with tolerance, diversity, and social awareness. This indicates that students are ready to integrate
social values into the writing process. Theoretically, multicultural-based learning plays a significant role in
fostering social awareness, tolerance, and the ability to understand diversity (Sultan et al., 2018). In the
context of language learning, integrating multicultural values through literary works such as short stories
enables students not only to develop language skills but also to build empathy and broader social
perspectives. These findings also reinforce previous studies indicating that socially contextualized learning
enhances the meaningfulness and relevance of learning materials for students.

Students’ readiness to use microlearning media is also relatively high. This suggests a strong
alignment between the characteristics of digital-native students and technology-based learning approaches.
Theoretically, microlearning presents material in short, focused, and easily digestible formats, which helps
reduce cognitive load and improve information retention (Fakhlipi et al., 2025). Moreover, the use of digital
media in learning has been shown to enhance student engagement and learning experiences (Purwahida et
al., 2023). Therefore, students’ readiness for microlearning not only reflects their preference for digital
media but also indicates its potential effectiveness in supporting learning.

When viewed through the lens of the deep learning approach, these findings carry significant
implications. Deep learning emphasizes meaningful understanding, the connection between concepts and
real-life experiences, and active student engagement in the learning process (Siregar et al., 2025;
Kamaruddin & Sajuddin, 2025). High levels of student interest and readiness are essential prerequisites for
achieving meaningful learning, as they encourage students to explore, reflect, and develop ideas more
deeply. In other words, the combination of learning interest, technological readiness, and appropriate
instructional approaches can create optimal conditions for achieving deep learning.

These findings are also consistent with previous studies indicating that the use of digital media and
innovative approaches in writing instruction can enhance students’ motivation and creativity (Martha et al.,
2024). Additionally, microlearning has been proven effective in improving conceptual understanding and
learning skills due to its simple and structured presentation (Fakhlipi et al., 2025).

Teaching Methods and Learning Media Used by Teachers (Q2, Q3, Q4, Q16, Q17)

Although schools have access to LCD projectors, computers, and internet connectivity, instruction
remains dominated by verbal explanation, PowerPoint, and textbooks. This reveals a gap between
technological availability and its pedagogical use. Digital facilities need to be integrated into meaningful
instructional activities because digital media can strengthen students’ understanding of technology and their
ability to access, evaluate, and use information effectively (Rahayu et al., 2023). Theoretically, this condition
suggests that learning has not fully shifted toward a student-centered learning approach, which is a key
characteristic of 21st-century education. According to modern learning theories, the use of varied and
interactive media is essential to enhance student engagement and facilitate deeper understanding of the
material. In the context of deep learning, instruction should encourage active interaction, exploration, and
reflection, rather than merely one-way information delivery (Siregar et al., 2025). Furthermore, the use of
digital media such as instructional videos can help create more contextual and meaningful learning
experiences.

These findings are consistent with previous studies indicating that, although educational technology
continues to develop, its implementation in classrooms often remains limited and suboptimal. Fakhlipi et al.
(2025) state that microlearning has great potential to enhance students’ understanding due to its concise
and focused delivery; however, its application is still not widespread in instructional practice. Purwahida et
al. (2023) also emphasize that digital media can increase student engagement, but its effectiveness largely
depends on how it is integrated into instructional design. Therefore, the relatively low use of instructional
videos in this study highlights an underutilized opportunity.

Microlearning videos may help transform available technology into more interactive and student-
centered learning experiences.

Students’ Difficulties in Writing Short Stories (Q9)
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The findings indicate that students still face various difficulties in writing short stories, both in terms
of idea development and linguistic aspects. The most dominant difficulty lies in composing natural dialogue
(50.0%), followed by difficulties in developing conflict (45.9%) and transforming ideas into a complete story
(39.9%). These findings suggest that most students are not yet able to optimally elaborate narrative
elements, resulting in stories that tend to be less vivid and underdeveloped.

In addition to creative aspects, challenges were also identified in linguistic competence. A total of
43.2% of students experienced limitations in vocabulary when expressing their ideas, while 33.1% struggled
with spelling and punctuation. Furthermore, 34.5% of students found it difficult to present concrete visual
descriptions and tended to directly state characters’ emotions without deeper elaboration. This indicates
that students’ linguistic abilities do not yet fully support the process of creative writing, causing their ideas
to be inadequately expressed in written form.

Difficulties were also evident in the stages of the writing process, such as outlining the story (29.1%),
revising and editing (26.4%), and developing characters (18.9%). These findings indicate that students are
not yet accustomed to viewing writing as a systematic process, but rather tend to see it as a direct activity
without planning and reflection. In fact, writing theory emphasizes that stages such as planning, drafting,
revising, and editing are essential for producing high-quality writing.

Theoretically, these difficulties demonstrate that writing is a complex skill involving cognitive,
linguistic, and creative aspects simultaneously. According to writing instruction theory, students need to
master not only text structure but also the ability to develop ideas, construct plots, and use language
effectively. From a deep learning perspective, writing instruction should encourage students to think deeply,
connect ideas with experiences, and reflect on their writing process (Siregar et al., 2025). However, the
findings suggest that such processes have not yet been fully realized in current instructional practices.

These findings are consistent with previous studies indicating that students often struggle with
writing due to limited vocabulary, difficulties in developing ideas, and insufficient understanding of text
structure (Martha et al., 2024). In addition, Munjir and Hendaryan (2023) emphasize that short story writing
skills depend not only on creativity but also on mastery of intrinsic elements such as plot, character, and
conflict. Therefore, the difficulties identified in this study reflect common challenges in writing instruction
that still require more structured and systematic approaches.

Therefore, instructional strategies are needed that not only provide theoretical knowledge but also
guide students step by step through the writing process. The use of media such as microlearning videos can
serve as a potential solution, as it allows for focused content delivery, helps students understand writing
stages progressively, and provides concrete examples that facilitate idea development and story structuring.
Thus, the integration of appropriate media with a deep learning approach is expected to address students’
difficulties and improve the quality of their writing.

Students’ Needs and Preferences for Learning Media (Q11, Q18, Q19)

The findings indicate that students have a high demand for learning resources that can support the
short story writing process more effectively. The majority of respondents expressed the need for short story
examples (83.1%), followed by microlearning videos (82.4%), analysis of examples (67.6%), and writing
models (64.9%). These findings suggest that students require not only conceptual materials but also
concrete examples and practical guidance to help them understand how a story is constructed as a whole.

In terms of media preferences, students tend to favor learning formats that are concise, engaging,
and easy to understand. A total of 78.4% of respondents preferred videos combining brief text with voice
narration, while 61.5% favored conversational or point-of-view (POV) formats that relate closely to everyday
life. Additionally, 50.7% of respondents preferred the use of visuals such as images or animations to support
explanations. These preferences indicate that students are more responsive to multimodal media that
integrates visual and auditory elements simultaneously. Evidence from junior high school education also
indicates that animated video-based instruction can produce stronger outcomes than static printed media,
demonstrating the instructional potential of engaging audiovisual content for adolescent learners (Dwistika
et al,, 2024).

These findings are further reinforced by data on students’ attention spans. Most respondents
reported relatively short attention durations, with 61.5% able to focus for 5-10 minutes and 29.1% for only
3-5 minutes. Only a small proportion of students were able to maintain focus for longer periods. This
suggests that students’ cognitive characteristics are better suited to learning materials that are brief,
focused, and not overly complex. Therefore, students’ needs and preferences clearly point toward
microlearning-based instructional models.

Theoretically, these findings align with the concept of microlearning, which emphasizes delivering
content in small, specific, and easily digestible units, thereby reducing cognitive load (Fakhlipi et al., 2025).
Microlearning also enables students to learn independently and flexibly, allowing them to revisit content as
needed. Furthermore, from a multimedia learning perspective, the combination of visual and auditory
elements has been shown to enhance understanding and information retention by engaging multiple
cognitive channels.
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These findings are also consistent with previous studies indicating that the use of digital media,
particularly instructional videos, can enhance students’ motivation, engagement, and learning experiences
(Purwahida et al., 2023). In addition, other studies suggest that presenting content in a simple and
structured format, as in microlearning, helps students understand concepts more effectively (Fakhlipi et al.,
2025). Thus, the high demand for microlearning videos observed in this study reflects not only student
preference but also their potential effectiveness in learning.

On the other hand, students’ need for examples and writing models indicates that writing instruction
cannot rely solely on theoretical explanations. Students require concrete representations that can serve as
references, as well as analytical guidance to help them understand structure and writing techniques. This
highlights the importance of a scaffolding-based instructional approach, in which students are guided
progressively through examples, practice, and feedback.

Based on these findings, it can be concluded that students need learning media that are not only
informative but also engaging, concise, and contextual. Therefore, the development of microlearning videos
designed systematically and based on a deep learning approach is highly relevant. Such integration is
expected not only to enhance student engagement but also to support a deeper and more structured
understanding of the writing process, enabling students to produce more creative and high-quality work.
Implementation of Learning and Assessment in Short Story Writing (Q5, Q12, Q13, Q14, Q15)

The findings indicate that the implementation of short story writing instruction has begun to move
toward a more active learning approach, although it has not yet reached an optimal level. The majority of
respondents (63.5%) reported that learning involved processes of understanding, applying, and reflecting,
while 58.1% experienced project-based learning. This suggests that instructional practices have started to
adopt approaches that encourage active student engagement. However, a small proportion of learning is
still dominated by lecture-based methods (6.8%), indicating that the transition toward fully student-centered
learning has not yet been evenly achieved.

In terms of assessment, the most commonly used method is step-by-step evaluation (50.7%),
followed by classroom discussions (38.5%) and final product assessment (38.5%). Feedback is provided in
both verbal (37.2%) and written forms (25.0%), while peer assessment remains relatively limited (10.1%).
These findings suggest that evaluation practices have begun to shift toward a formative approach, but have
not yet fully optimized various assessment strategies that can comprehensively support the learning process.

Regarding writing assignments, instruction is still dominated by individual tasks (78.4%), although
group work is also fairly common (43.9%). In terms of practice intensity, most students were only required
to write one short story during the learning process (49.3%). This indicates that opportunities for repeated
writing practice remain limited, even though writing skills require continuous and sustained practice to
develop effectively.

Theoretically, these findings suggest that writing instruction has not yet fully adopted the principles
of deep learning, which emphasize active engagement, exploration, reflection, and continuous feedback in
the learning process (Siregar et al., 2025). In this approach, learning focuses not only on the final product
but also on the process through which students build understanding and skills. Moreover, from a
constructivist perspective, social interactions such as discussions and collaborative work play an essential
role in helping students construct knowledge through the exchange of ideas and experiences.

These findings are consistent with previous research indicating that project-based learning can
enhance students’ creativity and writing skills by providing opportunities for active and contextual learning
(Martha et al., 2024). However, the effectiveness of such approaches largely depends on the intensity of
practice, the quality of guidance, and the continuity of feedback provided to students. The low frequency of
writing practice and the limited use of collaborative assessment found in this study suggest that this potential
has not yet been fully utilized.

On the other hand, these limitations in instructional practices and assessment may also contribute
to the difficulties students experience in writing, as identified in the previous section. A lack of practice,
structured guidance, and continuous feedback can hinder students’ ability to develop ideas, organize story
structures, and use language effectively.

Based on these findings, it can be concluded that the implementation of short story writing
instruction still requires improvement, particularly in terms of practice intensity, diversity of assessment
methods, and the integration of collaborative learning. Therefore, more systematic and sustained
instructional design is needed that emphasizes not only final outcomes but also the learning process itself.
The integration of microlearning videos based on a deep learning approach can serve as a relevant solution,
as it enables gradual content delivery, provides concrete examples, and supports structured reflection and
practice. As a result, short story writing instruction can become more effective, meaningful, and aligned with
the needs of students in the digital era.

CONCLUSION
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This study found that junior high school students have positive perceptions of short story writing,
show readiness to use microlearning videos, and respond favorably to multicultural themes. However, they
continue to experience difficulties in developing dialogue, conflict, ideas, vocabulary, and writing mechanics.
Existing instruction also remains dominated by conventional media despite the availability of technological
infrastructure.

Students’ preference for concise, multimodal, and contextual content supports the development of
microlearning videos integrated with deep learning and multicultural values. Such media should provide
gradual guidance, concrete examples, reflection, and writing practice. Because this study relied on self-
reported survey data from five schools in Jakarta, future research should test the effectiveness of the
proposed model through experimental or development-based research.
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